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Abstract

The study of ancient Greek has faced significant challenges, from its perceived lack
of practicality to the apparent obsolescence of Classical Philology. The teaching of
Greek has evolved due to historical and political developments in countries where
it was taught. Currently, the value of ancient Greek in educational curricula is
under debate, threatening its future. Despite its limited contemporary applications,
ancient Greek remains essential for scholars of Classical Philology, history, and
Eastern European studies. We propose exploring alternative methods to approach
the language, such as those by Moschopulos, utilizing texts of various categories
and purposes, and reflecting on historical teaching methods. By moving away
from current positivist stances, we can revitalize the study of this language and
offer new perspectives.
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Resumen

El estudio del griego antiguo ha enfrentado desafios significativos, desde la
percepcidn de su falta de practicidad hasta la aparente obsolescencia de la filologia
clasica. La ensefianza del griego ha evolucionado debido a desarrollos histéricos y
politicos en los paises donde se ensefiaba. Actualmente, el valor del griego antiguo
en los planes de estudio estd en debate, lo que amenaza su futuro. A pesar de sus
limitadas aplicaciones contemporaneas, el griego antiguo sigue siendo esencial
para estudiosos de la filologia clasica, la historia y los estudios de Europa del Este.
Proponemos explorar métodos alternativos para abordar el idioma, como el de
Moscépulo, utilizando textos de diversas categorias y propdsitos, y reflexionando
sobre los métodos historicos de enseflanza. Al alejarnos de las posturas positivistas
actuales, podemos revitalizar el estudio de esta lengua y ofrecer nuevas perspectivas.

Palabras clave

Estudios clésicos, griego antiguo, historia, lengua griega, educacioén, pedagogia,
patrimonio cultural, recepcién clasica.
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1. INTRODUCTION

Ancient Greek has been a non-negotiable part of the school curriculum in
Western Europe since the 16t century. Previously, education had developed
within a Latin-speaking curriculum that emerged in the Late Roman Empire,
where Greek had lost its dominance.? Although Ancient Greek initially played a
fundamental role in education, alongside Latin, the importance of the language
waned, while that of the latter grew. As a consequence, Greek gradually vanished
from the curriculum in primary and secondary education.* Thus, while it is fully
represented in specialist subjects in higher education, the language inconsistently
survives in the secondary education curriculum. Nevertheless, even today vestiges
of Ancient Greek remain in secondary education syllabi.

The factors of this reduction in Ancient Greek coursework at secondary schools
in Western Europe have been debated for decades. This situation can be approached
in two ways. Firstly, it can be analysed from two distinct perspectives: those who
defend its elimination and those in favour of its preservation. Secondly, the case
can be addressed in terms of the teaching of Ancient Greek in Greece versus the
teaching of Greek in Western Europe (in the broad sense of the term, i.e. the West).

2. STRUCTURAL PROBLEM
2.1. ON THE LACK OF SOCIAL UTILITY

We shall first examine the problem from the educational perspective. In general,
secondary education is generally recognized as a formative learning phase intended
to produce citizens capable of making autonomous decisions in a democratic and
pluralistic society. Whereas in practice, it is presented more as a preparation for
higher education or vocational education and training. On these grounds, from
a theoretical point of view Ancient Greek can be considered wholly unnecessary.
Learning the language serves no interest to students unless they wish to study

3. For the period of transition and decline of Greek in imperial education, vid. Dickey, Eleanor: «Greek teaching in
Republican Rome: how exactly did they do it?», in Rico, Christophe and Pedicone, Jason (eds.): Transmitting a Heritage:
The Teaching of Ancient Languages from Antiquity to the 21st Century, Jerusalem, Polis Institute Press, 2022, pp. 3-21.
For the exceptional status of Greek in Western education immediately before the Renaissance, see the detailed treatment
in Wilson, Nigel Guy: From Byzantium to Italy: Greek Studies in the Italian Renaissance, Bloomsbury, 2017, pp. 1-38.

4. Echoes of this critical situation can be seen in secondary education, for example, in the Anglophone world
(Ryan, Cressida: «Perspectives on Classicsy, Bulletin of CUCD, 51 (2022), pp. 1-35.), Italia (De Toni, Alberto Felice:
«In-attualita del liceo classico, il proceson, in Cislscuola.it: https://www.cislscuola.it/uploads/media/In-Attualita.pdf;
accessed 31/5/2024) or, even, Spain, where an association has been necessary to defend the presence of these subjects:
https://escuelaconclasicos.org/ (accessed 31/5/2024). Given the gradual abandonment of this subject, voices like those of
Nuccio Ordine or Carlos Martinez Aguirre have risen. Their essays are widely translated and read (not only by teachers
of this subject). Vid. Ordine, Nuccio: Lutilita dellinutile, Milano, Bompiani, 2013 and Martinez Aguirre, Carlos: La extrafia
odisea, Madrid, Circulo Rojo, 2013.
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Classical Philology or a discipline in which knowledge of Greek may be useful.
Moreover, secondary school pupils continuing with vocational education and
training almost certainly do not need to know Ancient Greek.

Indeed, if we take as an example enrolment in the Classical Philology degree
at the University of Seville in the 2020-2021 academic year, bearing in mind that
Seville is one of the most well-attended universities® in one of Europe’s most
populous countries, the numbers speak in favour of the opposition, which supports
abolishing Ancient Greek from the curriculum. The figures reveal a total of 42
students enrolled in the first year and 9 graduating at that university from those
who started the degree course in 2017.% By way of comparison, the number of
students enrolled in the Business Administration and Management degree at the
same university in 2020 stood at 468, with 119 of those who started the course in
2017 graduating.” This data exemplifies the exclusivity of classical studies today.?

2.2. THE PURPORTED OBSOLESCENCE OF CLASSICAL
PHILOLOGY AS AN ACADEMIC DISCIPLINE

On top of a select enrolment, Classical Philology is starting to disappear as a
separate discipline and is showing signs of being absorbed into the field of cultural
studies. Under this approach, the aim is to apply the ideological premises employed
in modern literary criticism to classical literature. Thus, Classical Philology would
have presumably fulfilled its historical purpose: the objectives of the subdisciplines
that serve it, and that it in turn serves, have been met. As indicated by Boeckh in
his programmatic writings,® and as stated below by Wilamowitz-Moellendorff,
the purpose of Classical Philology must be the following fully-fledge programme
and no other:

«The nature of classical scholarship is defined by its subject-matter: Graeco-Roman civilisation in
its essence and in every facet of its existence. This civilisation is a unity and the task of scholarship
is to bring that dead world to life by the power of science: to recreate the poet’s song, the thought
of the philosopher and the lawgiver, the sanctity of the temple and the feelings of believers and
unbelievers, the bustling life of the market and port, the physical appearance of land and sea, mankind

5. In the 2021-2022 academic year, around 50,000 students were enrolled on degree courses at the University of
Seville. (cf. https://www.us.es/laUS/la-us-en-cifras/anuario-estadistico [in Spanish], accessed 28/12/2023).

6. Over the past five years, the student drop-out rate has exceeded 50%, the only exception being the 2019-2020
academic year, when it was 48%. In this regard, see «Resultados del titulo» at https://www.us.es/estudiar/que-estudiar/
oferta-de-grados/grado-en-filologia-clasica [in Spanish] (accessed 28/12/2023).

7. The number of graduates has been calculated based on the drop-out rates. Note that these figures are always
slightly nuanced as they include students from previous academic years. For more information, see https://www.us.es/
estudiar/que-estudiar/oferta-de-grados/grado-en-administracion-y-direccion-de-empresas [in Spanish] (accessed 28/12/2023).

8. We can cite a proportionally similar case that we have been able to consult, the University of Oxford. According
to the university itself, the average number of students admitted to the Classics degree (N.B. Classical Philology does
not nominally exist at Oxford) for the years 2021-2023 is 103 students, as can be seen in: https://www.ox.ac.uk/admissions/
undergraduate/courses/course-listing/classics (accessed 31/5/2024)

9. Boeckh, August: Encyclopddie und Methodologie der philologischen Wissenschaften, Leipzig, Teubner, 1877, pp. 1-34.

ESPACIO, TIEMPO Y FORMA  SERIE 11 HISTORIA MEDIEVAL
372024 - PP.29-52  ISSN 0214-9745 - E-ISSN 2340-1362 UNED



REVIVING ANCIENT GREEK: NEW METHODS AND HISTORICAL CONTEXTS IN CLASSICAL STUDIES

at work and play. In this as in every department of knowledge a feeling of wonder in the presence
of something we do not understand is the starting-point, the goal was pure, beatific contemplation
of something we have come to understand in all its truth and beauty. Because the life we strive to
fathom is a single whole, our science too is a single whole. Its division into the separate disciplines of
language and literature, archeology, ancient history, epigraphy, numismatics and, latterly, papyrology
can be justified only as a concession to the limitations of human capacity and must not be allowed
to stifle awareness of the whole, even in the specialist.»*

We can take as an example the case of one of these separate disciplines: Greek
Epigraphy. It grew as an academic field under the auspices of the long-standing
institution to which Wilamowitz-Moellendorff belonged, the Berlin Academy of
Sciences. Today, with the exception of those Inscriptiones Graecae projects yet to be
concluded, the task set out by Wilamowitz-Moellendorff has been completed:" the
publication of a faithful edition of the Greek inscriptions intended to serve as input
for other disciplines, e.g. linguistics, so as to explain the historical origins of Greek,
or History, to epigraphically document the processes that concern the subject.

Once Classical Philology has completed its task, cultural studies will take up
the cause. Therefore, when viewed in the strictest sense, the goal of publishing
faithful editions of the canon of Classical authors, along with the corresponding
translations and studies, would apparently have been fulfilled. According to
this reductionist perspective, the work of Classical Philology would have been
completed with publication of the canonical authors, leaving Cultural Studies to
take over the study of these materials. In other words, once we have access to the
canonical Western authors, Cultural Studies attempts to analyse the literature
through the lens of post-modern critical theory. However, although Cultural
Studies can indeed yield results when applied to modern literature, Classical
literature is based on materials of a different nature. Certainly, if, as Gonzalez
Maestro® suggests, we consider literature in the material sense, namely the
objective field of reality in which an author gives literary materials and forms a
physical, psychological and logical substance, post-modern criticism of classical
studies, the second argument, advocating for the elimination of Ancient Greek from
curricula, becomes meaningless. Indeed, in the school and university contexts, the
materials students work with are translations, not the classical texts themselves.
This is known to those who have attended History and Classical Philology lessons,
where the materials studied range from texts (translated with the help of school
dictionaries and existing translations or, in the best case scenario, bilingual
editions) to literature, and where it is actually the translations of the works that

10. von Wilamowitz-Moellendorff, Ulrich: History of Classical Scholarship, tr. Alan Harris, Baltimore, Johns Hopkins
University Press, 1982 [1921], 1.

11. Indeed, after completing its initial task, Greek Epigraphy seems to have evolved towards Digital Humanities
projects, diverging from completing the existing corpora. Among the most notable projects are the Packard Humanities
Institute project (https://epigraphy.packhum.org/; accessed 31/5/2024) and the digital edition of Inscriptiones Graecae
(http://telota.bbaw.de/ig/; accessed 31/5/2024).

12. Gonzalez Maestro, Jests: Critica de la razdn literaria, Vigo, Editorial Academia del Hispanismo, 2017, p. 129.
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are studied. At the same time, it warrants mention that the materials of Ancient
Greek literature are far from reliable. Furthermore, we must consider the fact
that most of the manuscripts, from which our modern critical editions originate,
date from the first millennium after Christ. In other words, there is a gap of
almost 1500 years between the authors of the works and the materials on which
the critical editions are based. For each text, there tend to be between 5 and, in
the best cases, 200 manuscripts from which, following the method established
by textual criticism, a critical text is produced.? This critical text then provides
the material for the translations that the literary critic would work on today.
Meanwhile, new texts continue to be discovered in papyri, palimpsests, inscriptions
and manuscripts that were either poorly catalogued or inadequately interpreted.
As this situation indicates, the material that comprises the base of the work is
highly unreliable. Firstly, scholars work on translations of texts that are far from
trustworthy. In addition to the fact that these materials do not constitute reliable
sources, manuscripts and papyruses that improve the existing editions continue
to appear. Given the above, the post-modern literary critic who tackles Ancient
Greek literature with no knowledge of the Greek language is not conducting the
literary criticism that they claim and, indisputably in good faith, believe they are
conducting. Rather they are carrying out literary criticism of translations that
are products of their own culture.

3. ANCIENT GREEK IN EUROPE FROM RENAISSANCE
HUMANISM TO THE PRESENT DAY

We can parse the method of teaching of Ancient Greek into two broad groups
characterised by religious and, to a large extent, political difference. The first
group comprises those Western countries with a Catholic or Protestant tradition,
while the second includes the Eastern European countries with a largely orthodox
Christian tradition.

13. Vid. Wilson, Nigel Guy and Reynolds Leighton Durham: Scribes and Scholars, Oxford, Oxford University Press,
1968, for the history of textual tradition. Additionally, a database of available manuscripts with various types of cross-
referencing searches can be consulted in Pinakes: https://pinakes.irht.cnrs.fr/ (accessed 31/5/2024). The methodology
of textual criticism is outlined in Pasquali, Giorgio: Storia della tradizione e critica del testo, Firenze, Le Monnier, 1934,
Maas, Paul: Textkritik. Teubner, Leipzig, 1960; West, Martin Litchfield: Textual Criticism and Editorial Technique Applicable
to Greek and Latin, Berlin, De Gruyter, 1973, and more recently, Conte, Gian Biagio: Ope ingenii: Experiences of Textual
Criticism, Berlin, De Gruyter, 2013 and Canfora, Luciano: Lezioni di filologia Classica, Bologna, Il Mulino, 2023.
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3.1. GREEK IN WESTERN EUROPE FROM
RENAISSANCE CURRICULA TO THE PRESENT DAY

In Western Europe, the teaching of Ancient Greek has always gone hand-in-hand
with the teaching of Latin." The strength of this all but indissoluble union has
been and remains such that most textbooks implicitly require a knowledge of
Latin in order to learn Greek. Right from the earliest Greek primers produced
during the Renaissance, the language has been taught through the lingua franca
of Europe and its culture, Latin. Thus, ever since these early manuals®™ the model
has been to begin by explaining Greek pronunciation (in general, contemporary
or modern pronunciation)' then to examine several Christian prayers (Our Father,
Hail Mary, etc.) in translation, presented either in interlinear form or after the
text, and, following that, to read — always in bilingual editions with Latin —
Aesop’s fables and Cato’s distichs, followed by the writings of historians, poets
and philosophers.” In addition to these materials, which are the ones we have in
greatest number, the first teachers of Greek in the 15 and 16" centuries brought to
western Europe the materials with which they also taught Ancient Greek after the
fall of Constantinople. These materials, which are today forgotten and studied by
few specialists uninterested in their didactic value, comprised the schedographical
collections (vid. infra) that we will examine below. Suffice it to mention for now
that they were short texts either written ad hoc or extracted from an author’s
works and adapted to the learner’s level, supported by interlinear annotations
and a brief grammatical commentary. From the manuscript catalogues we can
say without doubt that this type of material was used by several generations of
Hellenists in the West. These resources, however, fell into disuse for two reasons.

14. The most extensive overview of Greek in the West during the Renaissance is provided by Ciccolella, Federica:
Donati Graeci. Learning Greek in the Renaissance, Leiden, Brill, 2007 in her now classic monograph. Specifically, vid.
Ciccolella, Federica, op. cit. pp. 146-149, which presents the case of teacher Michael Apostolis and clearly demonstrates
that the direct method (vid. Jones William Henry Samuel: Via nova or the application of the direct method to Latin and
Greek. Cambridge, Cambridge University Press, 1915 and Miraglia, Luigi: Nova via: latine doceo: guida per gl'insegnanti.
Montella, Vivarium Novum, 2009) was not used for Greek. This contrasts with the current belief that in Renaissance
times Greek and Latin were taught via the direct method which, stated briefly, consists of teaching exclusively in the
language being learnt. As Ciccolella proves, Greek teachers were required to master the vehicular language of the day,
Latin. She concludes by saying, with regard to the Greek teacher: «Apostolis rejected the teaching of Greek as a dead
language, but apparently no other option was available» (Ciccolella, Federica, op. cit. p. 149).

15. For the case of the primers produced in Spain, vid. Sdnchez Lasso de la Vega, José: «Notas sobre los ‘alfabetarios
griegos’ en Espafia», Cuadernos de Filologia Cldsica, 14 (1978), pp. 9-82. Although the didactic material is the same as
that produced in other European countries, as the Spanish scholar bitterly states, «Spain is different».

16.  On the pronunciation of Greek in school settings, vid. Carbonell Martinez, Santiago: Cuando las ovejas griegas
balan: historia de la pronunciacién erasmiana en Grecia y en la tradicion escolar hispana, Castellén, Universitat Jaume |,
2021 for the Spanish case, Sidney Allen, William: Vox Graeca: The Pronunciation of Classical Greek, Cambridge, Cambridge
University Press, 1968, pp. 125-133 for its English counterpart and the monograph by Drerup, Engelbert: Die Schulaussprache
des Griechischen von der Renaissance bis zur Gegenwart, Paderborn, F. Schoeningh, 1930-1932 for an overview.

17. On the standard Renaissance curriculum, see the anthological volume by Kallendorf, Craig: Humanist Educational
Treatises, Cambridge, Massachusetts, Harvard University Press, 2002. A contemporary critique of this curriculum can
be seen in the speech (still untranslated into a modern language) by Dutchman Haloinus, Georgius: De restauratione
linguae Latinae libri Ill, Leipzig, Teubner, 1978 [1533].
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The first is the loss of the Greek teachers exiled after the fall of Constan-
tinople (compounded by the loss of their western disciples), while the second is
the development of historical and comparative linguistics, after which Greeks
would no longer have the monopoly on the teaching of Greek in the West. Thus,
the teaching of Ancient Greek gradually abandoned the Christian and moralising
content in favour of the historical description of the Greek language. What at
the dawn of the Renaissance began as a practical booklet featuring the sounds
of the language and reading exercises of increasing difficulty but with familiar
content, from the Enlightenment onwards and, above all, with the emergence of
positivism, was broached from a scientific standpoint.

Indeed, as it can be seen in manuals dating from the 19t century to the present
day,”® students of Greek are expected to be expert linguists from day one. Simply
to be able to read a Greek text, and before they can understand the simplest
phrase, the student would have to know the entire phonetic system of Ancient
Greek, something that is impossible even for a specialist in the phonetic history
of Ancient Greek. Greek learners from Cicero’s time or earlier, and through to
the Renaissance, never had to consider these philological problems and could
start learning Greek directly.” In addition to this philological approach, which
is impossible to avoid today given its tradition and deep roots in the West, the
progression in difficulty is non-existent. Meaning, for Greek learners under the
Western tradition there is not much difference in difficulty between two authors
because the learner has not been gradually introduced to the language in a way
that would allow them to perceive these nuances.

In light of this situation, in the early 20" century a new approach to teaching
classical languages emerged. Originating in the United Kingdom, this method
was undoubtedly hindered by the two World Wars that claimed the lives of no
small number of the teachers who supported it.*° At the end of the 20" century,
the manual published by Hans H. Oerberg in 1955 to aid the learning of Latin
was revived and, since then, a community of Latin speakers has even developed,*
proving those English pioneers to have been right. Given all the above, it is easily
understandable why the analogy of the formula for success in classical languages,
which consists of Latin + Natural Method = Success (proven), Greek + Natural

18. In the absence of an exhaustive review of ancient Greek methods, the most important textbooks of the last
centuries can be consulted at the following link: https://subsidia.vivariumnovum.it/risorse-didattiche/per-la-pratica-
didattica/libri-scolastici (accessed 31/5/2024). As it can be seen, even in the most active methods there is no lack of
linguistic disquisitions.

19. Itis difficult to find a manual that does not open with a treatise on historical linguistics and phonetics.

20. Vid. Stray, Christopher: The living word: W.H.D. Rouse and the crisis of classics in Edwardian England, London,
Bristol Classical Press, 1992 focused on the driving force behind that movement, the teacher W.H.D. Rouse.

21. Vid. Engelsing, Eduardo Marcant: Latin as lingua franca non-native speakers legitimately participating in a com-
munity of practice, (Unpublished Ph.D. thesis), Universidad de Cadiz, 2010 and Avitus, Aulus Gratius: «Spoken Latin:
Learning, Teaching, Lecturing and Research», Journal of Classics Teaching, 19.37 (2018), pp. 46-52.
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Method = X, where X = success, is doomed to fail>> because, as we have seen,
Latin and Greek are not comparable terms. Other solutions can be found in an
academically mapped but previously unexploited realm, as Cicero says:

«sed meos amicos in quibus est studium in Graeciam mitto id est ad Graecos ire iubeo ut ex fontibus
potius hauriant quam rivulos consectentur.» (Academica 1:8)

3.2. ALOOK AT THE GREEK SCHOOL IN EASTERN
EUROPE UNDER THE PALAIOLOGOS DYNASTY

Today, in the Eastern European group and, specifically, in Greece, there is no
difference in how Greek is taught and learned. This European cultural homoge-
nisation occurred after the Greek War of Independence and the creation of the
modern Greek state. From that point on (since c. 1820) the Greek elites have strived
to resemble the rest of Europe. Thus, even though traditional forms of political
organisation and idiosyncratic educational institutions pre-existed, and despite
the sporadic opposition of intellectuals in a personal capacity, it was considered
preferable to abandon the old ways and fully embrace European uses and customs,
and to do so without much criticism. For this reason, what follows does not apply
in present-day Greece, but to Greece up to approximately 200 years ago.*

It is worth recalling here the words of Kaldellis:

«When we look at our classical libraries (the Loeb, OCT, or Teubner collections) we are in fact looking
at a Byzantine classical library.»

22. Every so often, new attempts to achieve something similar to the Oerberg method are published, but none
seem to yield similar results: Reading Greek (JACT: Reading Greek: text and vocabulary, Cambridge, Cambridge University
Press, 2007), Athenaze (Balme, Maurice, Lawall, Gilbert and Morwood, James: Athenaze, Book I: An Introduction to
Ancient Greek, Oxford, Oxford University Press, 1990 [2015]), Lingua Graeca (Castellanos, José Carlos: Lingua Graeca
Antiqua Complexu Rerum. La lengua griega antigua por contexto, Madrid, Aurea Clasicos Editorial, 2023), Logos (Carbonell
Martinez, Santiago: Logos. Lingua Graeca, Granada, Editorial Cultura Clasica, 2023.). It is worth remembering a method
that is often overlooked, that of Zuntz, Glinther: Griechischer Lehrgang I-11l, Géttingen, Vandenhoeck & Ruprecht, 1983
(English version: Zuntz, Guinther: Greek. A course in classical and post-classical Greek grammar from original texts, Sheffield,
Sheffield Academic Press, 1994) that applies advances in language teaching without leaving behind the philological
rigor required for a classical language.

23. But my friends who possess an interest in this study | send to Greece, that is, | bid them go to the Greeks, so that
they may draw from the fountain-heads rather than seek out mere rivulets (Trans. Loeb-Rackham 1933).

24. With the gradual exclusion of katharevousa or the formal register from Greek public discourse (vid. an overview
of this issue in Horrocks, Geoffrey: Greek: A history of the language and its speakers, London, Blackwell 2010, pp. 438-470),
the use of a sui generis bilingualism (two registers: one formal and one colloquial, highly differentiated, with different
grammars and vocabularies), which was the advantage of Byzantine education over the West in Greek language
instruction, was lost. As of today, in Greece, there are elderly individuals who learned Ancient Greek following that
path with textbooks such as the manual of Zukis, Georgios: AvayvwaoTikov tijg Apxaiag EMnvikis yAwoong, Athens,
Opyaviouég Ex66cews Zyolikdv BifAiwv, 1964. However, as we say, in Greece, that advantage which existed in other
times is no longer available. Regarding education in Greece up to the foundation of the modern Greek State, Skarveli-
Nikolopoulou, Aggeliki: Ma@nuardpia t@v EAMnvik@v oxoleiwv kata v Tovpkokpartia: AiSaokdeva Keiueva, oxoAikd
mpoypdppara, didaktikés puéBodor: ZuuPoln ot iotopia Tiig veoeMnvikiis maiSeiag. Athens, Z0Moyog mpog Siddoaoty
WdpeXipwy BiPAiwy, 1993 remains essential.

25. Kaldellis, Anthony and Siniossoglou, Nikitas (eds.): The Cambridge intellectual history of Byzantium, Cambridge,
Cambridge University Press, 2017, p. 2.

ESPACIO, TIEMPO Y FORMA  SERIE |1l HISTORIA MEDIEVAL 37

372024 - PP.20-52  ISSN 0214-9745 - E-ISSN 2340-1362 UNED



GONZALO JEREZ SANCHEZ & UNAI IRIARTE

These words relate to the above idea of a fracture that exists between classical
culture and what is materially available to us, a product of a culture labelled
‘Byzantine’ since the 16" century, which the Enlightenment sought an equivalent
to the Western Middle Ages to hold responsible for obscurantism. Before delving
into the subject, a few terms should be clarified. Indeed, talking about Byzantium
and the persons referred to under this term, would be as discordant as calling a
Venezuelan a Parisian.?® The Byzantines were simply inhabitants of the Roman
Empire that had its capital in Constantinople. The so-called Eastern Roman
Empire varied in size over time, its territory hosting numerous nationalities united
by a single legislation (Roman, and from a certain period onwards expressed in
Greek)?” and a common culture (Greek). On this chessboard, Christianity eventually
exerted a powerful influence, albeit pervaded by constant tensions.?® Thus, if we
talk about the Byzantines in the 6" century under Justinian, we will be talking
about Syrians, Greeks, Spaniards, Italians, etc., while if we talk about the Byzan-
tines in the 15t century the scope reduces to just the Greeks of the Peloponnese,
Trebizond, Constantinople, Thessalonica and the other cities that continued
to hold out. Likewise, while we refer to the Greeks or Hellenes, the ethnonym
«Hellene» has enjoyed both periods of prestige and depreciation throughout
Byzantine history. Kaldellis (2008: 184-186) identifies up to 5 meanings® for ‘EN\nv
before the 11th century, namely: 1. geographical meaning; 2. historical meaning: an
ancient people such as the pharaonic Egyptians or the Babylonians who, coinci-
dentally, also spoke Greek; 3. pagans: both ancient and contemporary (heretics
and followers of other religions); 4. ‘EN\nv avrjp, speakers of Greek regardless of
their religion, origin, etc.; 5. Madeia, Hellene in the cultural sense expressed by
Isocrates in the famous panegyric.

Nevertheless, irrespective of the empire’s internal problems, our interest here
lies in identifying what people, who were capable of composing Greek literature,
can contribute to us.® Indeed, Ancient Greek was the indispensable medium

26. The terms «Byzantium», «Byzantine», etc., have become so widespread in studies that they seem more
appropriate than the term «medieval», a concept that is even starting to be discussed in relation to the Middle Ages
of Western Europe. For Byzantium, in any case, the term «medieval» lacks validity and is not used among scholars,
although it is true that Greek universities host chairs and studies of Medieval Greek Philology in an attempt to imitate
the medievalist chairs of their Western European counterparts.

27. On the transition from Roman to Byzantine law, vid. Tpwidvog, Xmopog: «H petdBacn amd 1o pwpaikd oTd
BulavTikd Sikato», Ta ToTopikd, 3.6 (1986), pp. 267-281, id.: Ol mnyig Tob BulavTivod Sikaiou. Athens, ZdkKouAag, 2011,
pp. 170-213 and Chitwood, Zachary: Byzantine Legal Culture and the Roman Legal Tradition, New York, Cambridge
University Press, 2017.

28. These tensions were open from the start of Christianity (vid. Jaeger, Werner Wilhelm: Early Christianity and
Greek Paideia. Harvard University Press, Cambridge, Massachusetts, 1961) all the way to the case of Plethon in the
15th century (Woodhouse, Christopher Montage: George Gemistos Plethon: The Last of the Hellenes. Oxford, Oxford
University Press, 1986, and, more recently, Siniossoglou, Nikitas: Radical Platonism in Byzantium. lllumination and Utopia
in Gemistos Plethon. Cambridge, Cambridge University Press, 2011).

29. See Runciman, Steven: The last Byzantine Renaissance, Cambridge, Cambridge University Press, 1970, pp. 14-15.

30. Asacounterpoint to the claimed lack of literary merit present in 19th-century criticism, and even up to the 21st
century (see Fryde, Edmund: The Early Palaeologan Renaissance (1261 - c. 1360), Leiden, Brill, 2000, p. 9), a critical over-
view of cultured Byzantine literature still useful today is the manual produced by Hunger, Herbert: Die hochsprachliche

ESPACIO, TIEMPO Y FORMA  SERIE 11 HISTORIA MEDIEVAL
372024 - PP.29-52  ISSN 0214-9745 - E-ISSN 2340-1362 UNED



REVIVING ANCIENT GREEK: NEW METHODS AND HISTORICAL CONTEXTS IN CLASSICAL STUDIES

that all educated persons, to paraphrase Fryde were expected to master in an
education intended to train future functionaries of the Byzantine administration,
within both the Church and the State. These figures would have thus gained the
skills necessary to exercise the art of written and spoken rhetoric.?* A potential
functionary was thereby separated from the general population by language,
meaning that, especially in the Komnenian era, language was not an issue of
national identity but one of class.® Said language was none other than Ancient
Greek. But what kind of Greek is the question without a clear answer and, in
academic practice, the elephant in the room that nobody wants to acknowledge.
It is worth quoting, once more, the words of Kaldellis*:

«The linguistic basis of Komnenian Hellenism, what | am calling the third Sophistic of Greek literature,
has scarcely been studied. We do not know exactly what the standards of linguistic purity were, or
whether any precise standards were accepted by the entire sophistic community.»®

The idea of this third Sophistic remains to be explored. This third linguistic
Renaissance (the first would be the original Sophistic and the second the Sophistic
of the Imperial era) arises, like the rest, as a consequence of the political situation.
After the Fourth Crusade (1202-1204)* and the reconquest of Constantinople (1262)
anew awareness emerged, against the backdrop of the Komnenian Renaissance
(r081-1085),37 in opposition to the Western invader. This reached its peak under
the Palaiologos dynasty (1261-1453), when the widespread opinion that people of

profane Literatur der Byzantiner, Miinchen, Beck, 1978 (translation into modern Greek, Hunger, Herbert: HAdyia koopikr
Aoyoreyvia v Bufavrivy, Athens, MIET, 1987-1994).

31 Fryde, Edmund, op. cit. pp. 8-9.

32. Inthe social context, above all, of the Byzantine 8 ¢t pov vid. the testimony of Chortasmenos preserved in a
letter found in the autographed manuscript Vind. Suppl. Gr. o7s, ff. 192r-v, as well as the relevant studies by Marciniak,
Przemystaw: «Byzantine Theatron: A Place of Performance?, in Griinbart, Michael (ed.): Theatron: Rhetorische Kultur
in Spdtantike und Mittelalter = Rhetorical Culture in Late Antiquity and the Middle Ages, Berlin - New York, de Gruyter,
2007, pp. 277-285; Toth, Ida: «Rhetorical Theatron in Late Byzantium: The Example of Palaiologan Imperial Orationsy,
in Grinbart, Michael (ed.): Theatron: Rhetorische Kultur in Spatantike und Mittelalter = Rhetorical Culture in Late Antiquity
and the Middle Ages, Berlin-New York, de Gruyter, 2007, pp. 429-448 and Gaul, Niels: Thomas Magistros und die spat-
byzantinische Sophistik: Studien zum Humanismus urbaner Eliten in der frihen Palaiologenzeit, Wiesbaden, Harrassowitz
Verlag, 2011, pp. 17-120; 2018. However, consider Kaldellis’s caution (Kaldellis, Anthony: Hellenism in Byzantium: The
Transformations of Greek Identity and the Reception of the Classical Tradition, Cambridge, Cambridge University Press,
2008, p. 239) «perhaps they spoke Koine Greek on a daily basis more often than is realized. We just do not know how Anna - a
hugely conceited woman - spoke in informal settings». The opinion of Wilson, Nigel Guy: Scholars of Byzantium, London,
Duckworth, 1983, p. 5, according to which the Attic dialect (but to which Attic does the great English philologist refer?
The Attic of Aristophanes, of Plato, of the orators? Or the epigraphic Attic studied by Threatte, Leslie: The Grammar
of Attic Inscriptions, Berlin-New York, de Gruyter, 1980-1996?) was the habitual language of the Palaiologos court, is
completely inaccurate and misleading. Given the vagueness of the «Koine» label, Kaldellis’ opinion seems more plausible.

33. Cf. Kaldellis, Anthony, ibidem p. 226.

34. Kaldellis, Anthony, ibidem p. 238,

35. As Kaldellis, Anthony, ibidem p. 238 points out, the study by Sevéenko, Ihor: «Levels of Style in Byzantine
Prose», JOB, 31 (1981), pp. 289-312 remains the only available reference in this regard.

36. Itis worth recalling here the words of Runciman, Steven: A History of the Crusades. Volume I1l, The Kingdom of
Acre and the Later Crusades, New York, Cambridge University Press, 1954, p. 130, for whom «[t]here was never a greater
crime against humanity than the Fourth Crusade».

37. We can also speak of another Renaissance under the emperors of the Macedonian dynasty (9th-10th centuries).
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intellect are incapable of practicalities appeared to be verified.’® Indeed, between
1259 and 1453 around 150 intellectuals® left their imprint on Byzantine literature.
This is by no means an inconsiderable number if we take into account that, at
the time, authorship was not given great importance, and that many Byzantine
works survive without attribution of authorship. This plethora of intellectuals
thus appears to have emerged from an educational system that produced tangible
results in the form of these Byzantine literary works.#

Let us now look at some of the elements that constituted this successful didactic
practice. At the time, the goal of mastering Ancient Greek could only be achieved
by becoming proficient in using an abundant vocabulary and correct grammar.#
This could only be acquired by reading and memorising selected passages of Greek
literature. Exactly how this reading and memorising took place remains unclear
if we are not accustomed to Byzantine book culture,* which we will examine in
the paragraph below. Up to the age of 16, pupils followed a course of grammar
taught by a private tutor.® This teaching would be based on first reading and
memorising a selection of ancient literary texts* and then would lead to acquisition
of a knowledge of what was considered to be the habitual use of Ancient Greek.#
The preeminent dialect at the time was Attic, although other dialects, such as
the Sicilian Doric of Theocritus, could later be included. Next, Homer, and very
probably Hesiod, the two most archaic poets, would be studied. If the pupil were
to continue education beyond the age of 16, they would spend one or two years
studying rhetoric.* At about the age of 17 or 18, the pupil would complete higher

38. Runciman, Steven: The last Byzantine Renaissance, Cambridge, Cambridge University Press, 1970, p. 3.

39. Sevéenko, lhor, op. cit. and Kazhdan, Alexander: Authors and texts in Byzantium. Hampshire, Aldershot, 1993
apud Fryde, Edmund, op. cit. p. 169.

40. Two histories of Byzantine intellectual life have recently appeared, a general one coordinated by Kaldellis,
Anthony and Siniossoglou, Nikitas (eds.): The Cambridge intellectual history of Byzantium, Cambridge, Cambridge Uni-
versity Press, 2017 and another focusing on the Palaiologos dynasty — the final centuries of the Byzantine Empire and
a time of intellectual splendour paired with political decadence — coordinated by Kotzabassi, Sofia (ed.): A Companion
to the Intellectual Life of the Palaeologan Period, Leiden, Brill, 2022.

41. Fryde, Edmund, op. cit. pp. 8-9.

42. Cf. Pérez Martin, Inmaculada: «Byzantine books», in Kaldellis, Anthony and Siniossoglou, Nikitas (eds.): The
Cambridge intellectual history of Byzantium, Cambridge, Cambridge University Press, 2017, pp. 37-46 and Dendrinos,
Charalambos and Giarenis llias (eds.): Bibliophilos. Books and Learning in the Byzantine World, Berlin, de Gruyter, 2021.

43. Runciman, Steven: The last Byzantine Renaissance, Cambridge, Cambridge University Press, 1970, p. 27. From
several didactics manuscripts that survive it is likely that this basic and intermediate education took place in the tutor’s
home. See, for example, the exercise where a teacher, fed up with his pupils, threatens never to teach them again. Vid.
Jerez Sanchez, Gonzalo: «’Q) pwpfig Taidiov: schedae ineditae ex ms. Vat. Pal. Gr. 92 (Pars prior)», Philologia Classica,
18.1, 2023, p. 96: Kal T@V £udv oikiokwv drwoTiow (and | will expel [you] from my home).

44. Always in the original version, cf. Runciman, Steven, ibidem p. 16. It is nonetheless true that summaries in
archaic Greek proliferated that were not read as translations used to access the paraphrased work, but as independent
works in themselves.

45. Any learner of Ancient Greek will notice the improbability of a «normal» Ancient Greek when there seem to
be more exceptions than rules.

46. We concur with Fryde, Edmund, ibidem pp. 167-168 with regard to the reign of the Palaiologos dynasty, which
we consider the era of greatest intellectual splendour. The classic works of Koukoulés, Fedon: Bu{avrivav Biog kai
moAimiouds. Athens, Ekd6oeig Tou laMikos IvaTitovtou ABnvev, 1948-1957 and Kriards, Emmanouil: «H mauiSeia o0 Buavio:
avOpwmoTikég Taoelg. Kahoynpikd mvedpar, Maideias (1951), pp. 261-268, pp. 335-343 on this subject are in the process
of being replaced by the companions produced by Kaldellis, Anthony and Siniossoglou, Nikitas, op. cit. and Kotzabassi,
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education. If they wished to pursue further learning, they had the option to study
philosophy. It was more common, however, to study law (in order to prosper as a
functionary), or perhaps theology (a discipline reserved# for the clergy).+*

Only two pedagogical techniques survived* the fall of Constantinople and
remained in use until the 19th century: questions and answers and schedographia,
of which the greatest and most successful exponent was Manuel Moschopulos.>°
The first technique’s origins in Greek culture can be traced back to the dialogues
of Plato. The approach continues in modern times, with catechisms still in use.>'
Schedographia seems to have emerged in the 10th century as a response to one of
the political and cultural crises mentioned above. But, what does it consist of?
Formulating questions and answers and memorising passages were not enough,
so teachers at the time devised short texts with interlinear scholia accompanied
by explanations — nearly always in archaic Greek, rarely in everyday Greek, called
yuyaywyia — with a brief grammatical commentary below called a émpepioudg or
partitio in the Latin tradition. The texts were short enough to be easily memorised
and the grammatical commentary (which was not always included) focused on a
few words from the text. Moreover, if the text in question were literary (regardless
of origin, whether sacred or profane), the partitiones would have been complete.

Let us now imagine we are Greeks or Hellenists required to teach a course
in Greek in the 15t or 16th century. What materials could we use? The most
reasonable answer would be to use the material that is both yielding results and
in vogue: Moschopulos.s* We could start with explanations of orthography and

Sofia, op. cit. which coordinate an analogous volume on Byzantine education and which are well-positioned given the
materials that have been published over the last 50 years: for the most recent bibliography on the Byzantine school, vid.
Tsipouras, Stylianos: Aywyrj kat EkmaiSevon. Zmoudij otny kavovikij kat matepikrj ypappareia, Thessaloniki, ATIO, 2017.

47. Council in Trullo, can. 65.

48. Other options could be Medicine, Philosophy or Mathematics. In the first two disciplines the Byzantines
specifically stood out (for Medicine, vid. Fryde, Edumund, ibidem p. 91 and the Brill companion, Touwaide, Alain (ed.):
A Companion to Byzantine Science, Leiden, Brill, 2019; for Philosophy, Golitsis, Pantelis: «<H ¢pthocodiki mpdoinyn tng
Bulavtiviig pthocodiagy, ICON, Journal on Byzantine Philosophy, 1.1 (2021), pp. 9-22 and idem: «Eivat n ¢pthocodpia oo
Bulavtio avtiBulavtiviy», Asukadiwy, 28.2 (2011), pp. 50-74), while in Mathematics there were no notable achievements
(vid. Fryde ibidem, pp. 88-90 and the Brill companion, Acerbi, Fabio: «Logistic, Arithmetic, Harmonic Theory, Geometry,
Metrology, Optics and Mechanics», in Touwaide, Alain (eds.): A Companion to Byzantine Science. Leiden, Brill, 2019, pp.
105-159), probably because of the poor alphabetical notation of numbers.

49. Vid. Skarveli-Nikolopoulou, Aggeliki: MaBnuatdpia t@v EMnvikdv...

50. On Moschopulos we have studies on concrete aspects (vid. bibliography in Fryde, Edmund, op. cit. and Pontani,
Filippomaria: «Constantinople after Planudes: Moschopulus, Grammar, Lexicography», in Montanari, Franco (ed.): History
of Ancient Greek Scholarship, Leiden, Brill, 2020, pp. 490-493), but apart from some biographical notes, we do not have
a whole monograph (vid. Hunger, Herbert: «Moschopulos», in Lexikon des Mittelalters. Band 6, Miinchen, Artemis,
1998, p. 585 and Fatouros, Georgios: «Moschopulos, Manuel», in Bautz, Traugott (ed.): Biographisch-Bibliographisches
Kirchenlexikon. Nordhausen, Verlag Traugott Bautz, 1999; more extensively in Fryde, Edmund, ibidem pp. 295-299 and,
recently in Pontani, Filippomaria, op. cit.). This Byzantine scholar, a disciple of Planudes, lived between the 13th and 14th
centuries. He made important contributions in Philology, Grammar and Mathematics. His works were fundamental for
the following generation of teachers of Greek in Italy.

51 Vid. Efthymiadis, Stephanos: «Question and Answersy, in Kaldellis, Anthony and Siniossoglou, Nikitas (eds.):
The Cambridge intellectual history of Byzantium, Cambridge, Cambridge University Press, 2017, pp. 47-62.

52. For the grammar (more than 250 manuscripts: vid. Rollo, Antonio: «Osservazioni sulla tradizione degli «Ero-
temata» di Manuele Moscopulo», in Martinez Manzano, Teresa and Hernandez Mufioz, Felipe Gonzalo (eds.): Del
manuscrito antiguo a la edicidn critica de textos griegos: homenaje a la prof® Elsa Garcia Novo, Madrid, Dykinson, 2019,
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general grammar (1) and nominal (2) and verbal (3) morphology. We would then
need some prepositional syntax (4). And we could not ignore dialectical notes (5).
However, as we have experienced as learners of Greek, this would not be enough
to start reading the work of authors: perhaps we could use those short texts that
are so popular (6). With all this under our belts we are now ready to start reading
real literature.

(1) Med. Plut. 56.28, ff. 1r-1v

Mepi mpoowdiag

Ti ¢ot1 Mpoowdia; Totd Tdolg Eyypappdrou dwviig 0ylo0g KATd TO ATAYYENTIKOV
TG AEEEWG EkPEPOEVN HETA TIVOG TGV CUVECELYHEVWV TTEPT piay CUNARTV. fiTol KaTd
ouvriBelav SIaAéKTOL OPONOYOULEVN, FiTOL KAT TOV AvahoynTiKdV Epov kai Adyov.

MéBev mpoowdia; Tapd THV MPSG MPSBecty kail TO WON. TO 88 WK, Tapd TO
&o18r|. &mep £0TI TOINTIKOV KATA KPAGIV TOD a Kal O &l w Péya PévovTog. Kal ToD 1
TPOCYEyPAppEVOU, TO O A0S Tapd TO AEBW TO EUPENDG AEYw. KAl TOUTO TTOINTIKOV.
AéyeTau 8¢ Tapdt Tolg kovoig ddw. TO TPSG pIKpSV. Taoa TP&BEesIq PPayUKATAANKTEL
ARV TAG €lg Kal €& aiTiveg Kal &G Kal €k AéyovTal. TO ow HEya. T8 Tapd THY QGO
ywopeva dmavrta Sid Tod w peydlou ypddetar olov Ouvwdia Tpaywdia yoapwdia
Kall €] Tt &potov. T8 8 Tapd TV 686V, 818 ToD o pikpoD. olov gicodog Tdpodog. TO &i
i®Ta. Tiva 81& To0 iTa Tapofitova OnAukd, S Tod iwTa ypddetal TadTa- kohia
Kapdia cwtnpia Mpoowdia kai £repa. Tiva St TAG € Kal t SipOSyyou. TadTa: xpeia
pveia Oyeia orrodeia. ortodeia 8¢ imta. | (f. 1v) 10 &i Bpayy. kal TO a pakpdv. Ta S
To0 iTa mapo&itova Bnhukd 81 Tod 1 ypadpSpeva EKTEVEL gV TO 0, CUCTENEL SE TO L.

Méocar mpoowdiay; Séka- d&eia Ppayeia meploTwpévn pakpd Ppayeia Saceia YA
améotpodog OPEv Kai UTOSIACTOM.

Eig méoa Siaupolvrtal ai déka mpoowdiay; €ig Téooapa- &ig TOVOG, €ig xpOvog, &ig
mvedpaTa Kal €ig méon.

(2.1) Med. Plut. 56.28, ff. 13r-v

apyn obv ayiw Be® TV APCEVIKDY KAVOVWV.

Alag, Toiou pépoug Adyou €oTiv; dVOHATOG. TTO{oI YEVOUG; dpoeVIKoD. To{ou
€idoug; mapaywyou. Toiov €idoug TV TApAyWYwWY PNUATIKOD; Toiou CYHATOG;
amhod. Toiov Ap1BuoD; évikod. Tolag TTWoewg; dpBig kal edBeiag TOV EVik@v. &

pp. 281-300) and dialectal part (more than 60 manuscripts), we will use the Med. Plut. 56.28 manuscript and the Par.
Graec. 2629 for syntax, both from the 16th century. For the schedographia (more than 140 manuscripts, but only the
editions of Stephanus, Robertus: Manuelis Moschopuli de ratione examinandae orationis libellus. Paris, Stephanus, 154,
von Kurzbéck, Joseph: Tod cogpwrdrou, kai Aoyiwrdrouv Mavourjdou tod Mooyomoudou, mepi oxedwv. "Hrot [papuartixij,
v axrjart teyvodoyik® kTA, Wien, Kurzbock, 1773 and Jerez Sanchez, Gonzalo: Moschopuli de examinanda oratione
libellus, Madrid, Librerfa Aurea, 2022 with exercises: vid. Nousia, Fevronia: «The Transmission and Reception of Manuel
Moschopoulos’ Schedography in the West», in Ciccolella, Federica and Silvano, Luigi (eds.): Teachers, Students, and
Schools of Greek in the Renaissance, Leiden, Brill, 2017, pp. 1-25), we will use the text as in Jerez Sanchez, Gonzalo, op. cit.
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Alag méoa pépn Adyou eioi; Svo- 6 8pBpov, diag &vopa. & Alag, 6 kaviy odk Eyel. ai
Apyai ki Ta Bépara kavévag ok Eyouatv. £ Tivwy AéyovTal ai dpyai; Ko émi Tivwv
T8 O€paTa; M pév TV dvopdTwy ai dpyai, ém 8¢ TGOV pnudtwy & Bépara. 6 Alag,
moiou TéTOU TiiG d&eiag; Thg Tapainyovong. TG Aéyetal (in marg. yp<dde> Kakeital)
T éml Tfig mapanyouvong éxov | (13v) Ty d&eiav mapo§uTtovov kal BapiTovov. TéOev
yivetay; To 6 10 8pBpov €k ToU Tog dpaevikod dwpikod &mep AToBoAf Tod T yivetat
8¢ kal va pf) cupméon TG LTOTAKTIKGD 8PBpwW TM 8¢ AToPOAf Tod T Kai Tod 6hodSpol
Tévou yivetat 6. TO 6, Tolou TV EpBpwV; TPOTAKTIKOD KAl UTTOTAKTIKOU. TPOTAKTIKOD
S16p1ooV- Kal EOTI TPOTAKTIKOV pEV 6, UTTOTAKTIKOV & 8¢. Ti Sladépel T8 TPOTAKTIKY
TGOV OTTOTAKTIKGDV; dladEpet ETL T pév TPOTAKTIKA ) TTVEDHATA fj TOVOUG EMSEYOVTAL.
T& 8¢ OTTOTAKTIKA Kal TTVEDpATA KAl TOVOUG. 6 Alag, TO 6 UIKpSV (...)

(2.2) Med. Plut. 56.28, ff. 78v-79r

apyr oLy Be® Ayiw TV APTEVIKAOY Kavovwy

Kavwv o
1 ©pO1 kal e0O<ia TV EVIKDV- 6 Alag
1] YEVIKE) TGOV EVIKGOV- To0 AfavTog
1} SOTIKN) T@V EVIKGIV- T AlavTl
| alTaTike) TOV EVIKOV- Tov Alavta
1} KANTIKD) TGV EVIK@V- @ Alav
Kal ATTIKGC: @ Alag
1} €00¢ia kall AiTIATIKY TGOV SUTK@V- o Alavte
1] YEVIKT) TGOV TANBUVTIKGOV- TGV Aldvtwv
1} STk TGV TANOLVTIKGV- Toig Alaoty
1} aiTiaTike) TV TANBUVTIKGOV- Toug AfavTtag
1} KAMTIKE) TGOV TANBUVTIKOV- ® Afavteg

Mapddetypa: 6 O6ag, Tob Odavtog, T Odavt, TOV Odavta, G Odav

kavwv B’

EVIKA Suikd TANBLVTIKA
6 KoyAiag Th KoYAa ol Koyhiau
ToD KoYAiou  Tolv KoyA{atv TGOV KOYM@V
TG KoYAQ TOTV KoYAiav TOTG KoyAiag
TOV KOYNav T KoyAia ToUG KOYAiag
& KoYNa kai & koy\ia @ KoyAiat

Mapddetypa kavévog B & Aiveiag, Tob Aiveiou, T Alveig, Tov Alveiay, @ Alveia
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(3.1) Med. Plut. 56.28, ff. 49v-50r

PRiHa OPIOTIKOV EvepynTIKOY &TMAODY TpwTdTUTIOV GLlUYIAg TPWTNG TV PApPUTOVWVY.
OPIOTIKA EVEPYNTIKA EVECTWG.

TUTTW Mo{ou PéPoug ASyou EaTiV; PrjUATOG. TToiag EyKAICEWS; OPIOTIKG. OPIOTIKI)
mé0ev yiverar; amd Tod Spilopat TO Epyoual, 81 To o piKpoD ypddetal, TRV Tod
Spilopat T amodpaivopat. T o pikpdv. & | (f. 50r) wdivw, hpdopat, GBw kal WO®,
8 peta TG &md mpobécews TadNTIKGG ypddeTal amwbodpal, MR, dYpId TO
Aetmoyuy®, doTiletau TARBoG. &mi Tt oedSov Kail UT> ANAAWY BBoUuEvVoV, hvodpal,
1O dyopdlw, wpdilw, ém 16 & dacelav. TO o TPd Tod P YiholTal, dpedg & Huiovog.
Opéyw TO EkTeVw, Opéyopal TO EmMBLu®. Opéotng, Evoua KOPLov. Kal Epog, oUSETEPWS.
Bpog 8t dpoevikijg dacuvetal, ad' ob dpilopal KAl OPIoHOG KAl OPIOTIKOV. TO Pt, IDTA.
Tvat 81&t 100 -iCw Pripara Ko EvepynTikGG ypaddueva kai TadnTikdg Sid Tod idTa
ypddetat. TadTa, dywvifopar, Padifw kai repa. T daveilw pévov dipOoyyog kai
1O ¥prilw 818 ToD n. TUTTW Toiag Siabéoewg; EvepynTIKAG. évepynTiki) T6Oev yivetay;
amo 1ol évepy (...)

(3.2) Med. Plut. 56.28, . 85v

PAMA OPIoTIKOV EvepynTIKOV- AmAodv TpwTdTuTIOV- GLlVYiag TPWTNG TAOV
Baputévwy.
€VECTWG
TOTTW, TOTTELG, TOTITEL, TOTTTETOV
TOTITETOV, TOTTTOEY, TOTITETE, TOTTTOUCL
TAPATATIKOG
ETuTTOV, ETUTITEG, ETUTITE
ETOTITETOV, ETUTITETNY, ETUTITOMEV
ETOTTETE, ETUTITOV
TOPAKEIUEVOG

TETUPQ, TETUPAG, TETUPE
TeTOdarov, TeTidatoy, TeTODapEY
TeTOPaTE, TETODAO!

HECOG TTAPOKEIHEVOG
TETUTIA, TETUTTAG, TETUTIE
TETOTTATOV, TETOTTATOV, TETUTTAUEY
TeTUTTATE, TETUTTACLY
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(4) Par. Graec. 2629, f. 32v

Ty dvopdtwy Tva pév Snlodeot mabog, Tiver 8t évépyetav, olov TotnThg Kal ToInTog.
TOV 88 SnhovvTwy Tabog T& pév Exouot T© mabog évepyeiq, T 8¢ Suvdpel. evepyeia
pév, ofov yvwaoTdg 6 éyvwouévog. Suvdpel &, olov BvnTég. TpwTdg 6 Suvdpevog
TpwOfval kal Bavely. Td GLUYKPITIKOY 00 Suvarai ToTe AéyeaBat Ywplg ekeivou e’ ob
ouykpivetal TpOG Ev yap dpopd &mep EoTiv d8nhov 6Totdy EoTwv & pi| TephapBdvetal
TO AOyw. &M 88 Bou AéyeTal KUPIWG CUYKPITIKA UOVa, i TEPIAAPPAVOHEVWY TIVGVY
€ig oUYKPIOWY, Olov TO KPEITTOV. 008E YA £VEG TIVOG 0TI KPEITTOV NG TAVTWV. TO 88
OmepBeTikOV AéyeTal Ywpig Ekeivwv ped’ v Exel Ty OmépBeatv. émel 00K ddopd Tpodg
gv AN\ TAVTa, olov KANIOTOG Kal PRl 00SEmoTe AéyeTal Xwpig OVOHATOG dnAodv
gvvolay, €l pr é€aipetog évépyela gin, olov AoTpdTTeL, BPOVTA. TPOKATEANUUEVOG YAP
0TIV 6 NOYIOOG TiG E0TIV ACTPATTWY- Katl 00 {NTel ToOTOV Kall TTAAY T& &N PV TOD
Aoyou o Suvarat dmaptiCelv Adyov xwpig pripatog. (...)

(5) Med. Plut. 56.28, . 113-v

MEPL TV SIOEKTWY IBISTNTAG. TGV StahékTwy Spa. iBou col kal TaG StahékToug
gyyelpilw, véwv pol mavtwv prholoywtate. mept v 8;re Piddmovog Twdvvng émévnoe
kal TpOdwv 6 ypappatikdg kal Aot ToMo, olg ikav) Tept T& BiPAia SiatpiPr) kai
doknolg yéyovev. olTw 8¢ Tig HEXPL KAl THHEPOV TO TAV EKAOTNG TGV SIAAEKTWV
£YVWPLOE. KAl pf) vopiong ApdG €k Tod Aéyev TadTa oiecBai Tt péya mept adT®V. ) yap
yA®ooa katd Auvciav Tov pritopa, voiv olTte oAV olTe pikpdv Exel. & 8& vodg, @
MEV TTOAU, TTONDG, G && UIKPSY, HIKPOG. OUKOLV TEPLAUTONOYODVTEG TWV AvEpGV el
TOOTO TO HEPOG KATNYOPoOpEY AMA AWV SVTWY TPOTIUWVTEG AUTMV TV A Oetay,
®omou kal [MdTtwy 6 prhocodpwtatog Epnoey, adTOL TOIVUV ATTIKAG HEV dpdoewg
KavVoVa TOV KwHIkOV AploToddvny Tpobépevol, kal ©oukudidnv Tov cuyypadéa kai
pritopa. 1adog 8¢ lrmokpdtny Tov “lwva. kai Alikapvacoéa Hpddotov. Awpidog
8¢ Tov Tapavtivov Apyotay, kai OedkpiTov TOV T8 FOUKOAIKY GUYYPAYAHEVOV. Kall
TG AlohiSog Akaiov. fowg &v mept TGOV StarékTwy Kavig StaldPolpev. & 8¢ Ti kal
AUV katd Ajnv TapaieidpBricetal, ob T fong TodTo katnyopiag &&lov Tapd Toig
€0YVWHOOL. TOIG pév ydp, T& Theiw Tapeidnoav. fpiv 8¢, dAiya Tuxdv olk ipriceTal. |
(113v) AldhekTdG oty idiwpa yAOTTNG. 106 EKArOn ammd “lwvog uiod Tod ATSMwvog
kai Kpeovong tig EpexOéwg Buyatpdg, fj Eypayev ‘Ounpog. Atbig &¢ amd Atbidog,
g Kpavaod Buyatpdg, fj Eypayev Apiotoddvng. Awpig amd Awpou tod “EXNnvog,
N &ypayev 6 Oedkpitog. Aioig amd Aidlou Tod ‘ENnvog, f) Eypayev & Oedkpltog.
AloAig amo Aidhou 100 “ENnvog f Eypayev Adkaiog. Kowr) 8¢ fj mavTeg xpwueba, &Ma
kai Mivdapog taotn &xpricato. Aidhextog 1 Atig: AMjpov Anpelg, atTikh 1} dpdotg,
Kall TO OXAHA, WG TO Haviav paivh. 0Tt yap TG ATTIKiG iSiwpa dpdoewg TO gimévTta
TPAyHa Emayayeiv prijpa T 4md Tod mpdyHaTog Tpoaydpevoy, wg T OPpv OPpilelg
Kkal puynyv devyel. (...)
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(6) Jerez Sanchez, Gonzalo: Moschopuli..., pp. 1-25
>x€80¢
dvev omopédg  aglolpevog
Kopie Incod Xploté, 6 Bedg fumy, 6 domépwg eddokrioag
yevvnBijvat Tfjg TOV Bedv TekoboNG
TexOrjval £k Tig aylag BotdKou Kal
Tfig mévtote TapBévou odong i) PonOeiqt
deimapBévou Mapiag, Taig mpeoPeiaig avTiig kai Tod

XPUCOGTSHOU, Sevod Aéyetv
xpuoopprjpovog lwdvvou ¢wTicov TOV vodv Tod véou Tod viv
dpxrv

ap&apévou Tol oyedoypadely, Kal TV Katapyiv
€0VONOOV, CUUTTAPACTATEL

eOAOynoov Tod oxédoug,.

Empeplopdg

Kopie 'Incod Xplote 6 Bedg fudv. méoa pépn tob Adyou eiol; Tpia- Kople,
Inoo, XploTé, Bedg, Svopa. 6, 8pBpov. MY, dvTwvupia. T& ydp Yo dvépata
fi kAl TON& €ig v cuvdyovtal Bvopa Kkai &v giot pEpog Adyou. woadTwg Kali
T8 TONA prjpara €ig &v ouvdyovTat TO Pfjpa Kai &v giot pépog Adyou. kal ai
moMal Avtwvupiat €ig &v, THV avtwvopiav. Kal ém TV Aotm@v Tod Adyou
HEPGV & aOTOG ASYOG,.

Kopte. moiag mTioews; KANTIKAG TMV EVIKGV. 1) 00ela 6 KOplog. TéBev yiyvetay
Tapd 1O KiPOG, & yiyveral amd Tod Kupdw, Kup®, TO Beatd kai TATTwW, fyouv
1O B€Patov kal oTepySpevOV. KUPLOG YAp E0TLy, 6G BPYEl EKOVTWY TGV OTMKSWV.
méoa onpaivel TO kOPog; SVo, T PEPatov Kai TV aTepyopévny ApXiV UTO TGV
OTNKSOWV Kall KAiVeTal Tod KUPEOG KAl KUPOUG, WG TeiXEOG KAl TeiOUG. E0TL &&
kal Kbpog apoevikig Svopa Kiplov. TO Ku WAdv. Téooapég eiotv dxkohoubiat
T@V AvTIoTOlYWV. ) 818t TOD 0 Hikpod fj avTikertat fj Si& TG at SipBSyyou. 1
818 100 idta ) dvTikertar fy Si& Tod Ata A S1& TAG € Kal iTa SipBSyyou. Kai 1
3141 To0 v Yo (...)

4. CONCLUSIONS

The teaching of Greek has undergone significant changes, in part due to the
historical and political circumstances of the European countries that institution-
alized its study. One of the most frequently recurring debates today concerns

53. Jerez Sdnchez, Gonzalo, op. cit., edition of Moschopulos’ schedography provides, along with the original
moschopulean schede, exercises conceived anew.
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the rightful place of Greek in the school curriculum. In our opinion, Greek is on
course to be eliminated from teaching syllabi, and will plausibly disappear in the
foreseeable future. This position does not stem from an unfounded animosity
towards one of Europe’s most important languages, but from a dearth of present-day
applications. Despite this seeming accusation, we acknowledge that Greek is of
capital importance to scholars of Classical Philology, History — particularly Ancient
History — and Greek, as well as to those who study the regions of Eastern Europe,
where the sources present Greek, the language of the Byzantine administration. For
this reason, in these cases it is worth reflecting on the method by which Greek has
been learnt since Antiquity. The way in which Cicero learned Greek, for example,
is very different from the ways in which Classical Philologists are being trained
today. Thus, our examination concludes that, apart from everything that we have
yet to uncover, the method employed by Moschopulos, which includes texts of
diverse categories and purposes, offers us a fruitful alternative that could bring us
closer to the goal of both acquiring Greek, and lending meaning to its continued
study. In short, only by distancing ourselves from the current positivist positions
will we be able to ‘revive’ the learning of this ‘dead’ language.
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