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Abstract 

This paper presents qualitative and quantitative results of a 
research study carried out in order to examine families’, teachers’ 
and students’ attitudes towards bilingualism and bilingual 
education in monolingual contexts. Five schools from four 
European countries, namely Italy, Spain, Lithuania and Romania, 
took part in this research. Two schools had a bilingual/multilingual 
immediate social context or historical background – those in 
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Lithuania and Romania – and three schools were embedded into a 
monolingual social context in Spain and Italy. With the aim of 
collecting data on these stakeholders’ attitudes towards 
bilingualism and bilingual education, a mixed method approach 
was followed. A questionnaire was distributed to 499 parents, 892 
students and 476 teachers all involved in bilingual education 
programmes in these four countries. The statistical analysis was a 
computerised data analysis carried out using SPSS. Furthermore, 48 
interviews were conducted with parents, teachers and members of 
the school boards. They were then analysed with the software 
ATLAS.ti.  

The results show differences in the way stakeholders in a 
bilingual/multilingual context or/and background approach 
bilingualism and bilingual education as compared to those in a 
monolingual context, as the attitudinal component is of paramount 
importance to approach successful bilingual education. The 
conclusions of this study enrich the academic discussion on the 
role of families, students, teachers, and school administrators in 
bilingual education programmes across Europe.  

Keywords: bilingual education, attitudes, families, students, 
teachers 

 
Resumen 

Este artículo presenta los resultados cualitativos y 
cuantitativos de un estudio de investigación realizado para 
examinar las actitudes de familias, profesorado, y estudiantado 
hacia el bilingüismo y la educación bilingüe en contextos 
monolingües. Cinco centros de cuatro países europeos, 
concretamente Italia, España, Lituania y Rumania, participaron en 
esta investigación. Los centros en Lituania y Rumanía tenían un 
contexto social inmediato o antecedentes históricos 
bilingües/multilingües, mientras que tres centros escolares estaban 
integrados en un contexto social monolingüe en España e Italia. 
Con el objetivo de recopilar datos sobre las actitudes de estos 
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grupos hacia el bilingüismo y la educación bilingüe, se siguió un 
enfoque de métodos mixtos. Se distribuyó un cuestionario a 499 
padres, 892 estudiantes y 476 profesores, todos involucrados en 
programas de educación bilingüe en estos cuatro países. El análisis 
estadístico se realizó mediante un análisis de datos informatizado 
utilizando SPSS. Además, se llevaron a cabo 48 entrevistas con 
padres, profesores y equipos directivos, las cuales fueron analizadas 
con el software ATLAS.ti. 

Los resultados muestran diferencias en la forma en que estos 
grupos en un contexto y/o con antecedentes bilingües/multilingües 
abordan el bilingüismo y la educación bilingüe en comparación 
con aquellos en un contexto monolingüe, dado que el componente 
actitudinal es de suma importancia para abordar una educación 
bilingüe exitosa. Las conclusiones de este estudio enriquecen la 
discusión académica sobre el papel de las familias, el estudiantado, 
el profesorado y los equipos directivos en los programas de 
educación bilingüe en toda Europa. 

Palabras clave: educación bilingüe, actitudes, familias, estudiantes, 
profesorado. 

 

 
1. Introduction 

Nowadays, being competent in more than one language is a 
common and very desirable skill as it opens opportunities for 
professional development as well as social interaction in many 
contexts in a globalised society (Johannessen, 2019). Public 
authorities in the EU invest plenty of resources to promote 
bilingual or multilingual development. Being able to interact in 
other languages goes hand in hand with social, economic and 
political progress, and ample research is being conducted with this 
purpose (Ng & Cheung, 2022). Younger generations already 
perceive that the mastery of a language with international 
recognition will be decisive in their lives, and closer cooperation 
between the different stakeholders involved in education, i.e., 
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teachers, parents and students, seems to be necessary in order to 
promote and facilitate the expansion of bilingual/multilingual 
individuals (Senra-Silva, 2021). 

Consequently, bilingual education has been widely 
implemented in many countries across primary, secondary and 
tertiary education in recent decades (Mouboua et al., 2024). Multiple 
benefits have been reported in previous studies at several different 
levels, such as cognitive (Xia, 2024), academic performance (Creed 
et al., 2024), language acquisition (Fortune & Tedick, 2015) or long-
term benefits (Palacios et al., 2024). Despite this fact, implementing 
these programmes is complex, and many challenges arise for 
teachers, students and families when it comes to effectively 
incorporating them into schools (Ljalikova et al., 2021; Ramos, 2023; 
Szczesniak, 2023). For example, families and students must decide 
whether to opt for bilingual or monolingual education. This can 
have significant implications for schools, potentially leading to the 
segregation of students. While there is a consensus that bilingual 
education can enhance students’ language skills (Ryan et al., 2024), 
teaching subjects in a second language has raised concerns about 
students' learning outcomes (Martinez Agudo & Fielden Burns, 
2021). 

Teachers are often at the centre of the discussion on the 
effectiveness of education, and they are perceived as the main 
actors in bilingual education programmes. Teachers have most 
responsibility for the success, or lack of success, of the teaching 
programmes and they frequently encounter pressure from the 
public administration and policy makers, students, and families 
(Senra-Silva & Ardura, 2023). Families must constantly make 
decisions regarding the education of their children (at what age to 
start learning a second language, how to do it, what educational 
centre to choose, etc.), and it is frequently not an informed decision 
as parents do not know in advance what it really means to join a 
bilingual education programme. And, finally, students, as the main 
beneficiaries and target group of the whole system, often do not 
know what to expect and how far they can get in 
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bilingual/multilingual development (Ardura & Senra, 2024). 

People’s attitudes towards learning a language have been 
proven to be one of the key factors for successful language 
learning in bi/multilingual programmes in different contexts, 
including bi/multilingual education (Artamonova 2020; Rubio-
Alcalá et al., 2009; Salmon & Menjívar, 2019). Within the context of 
the tripartite model, attitudes encompass a set of beliefs, feelings, 
and behaviours towards different language varieties (Dragojevic, 
2016; Li & Wei, 2022a), and play a crucial role both in students’ self-
perceived language proficiency and language performance (Botes 
et al., 2020; Garret et al., 2003; Li & Wei, 2022a, 2022b). Besides, 
positive attitudes towards learning a second language boosts 
learners’ motivation (Merisuo-Storm, 2007; Oxford, 2001). 

Several studies have compared CLIL vs. non-CLIL students’ 
attitudes towards learning a second language. For instance, 
Lasagabaster & Sierra (2009) or Merisuo-Storm (2007) found some 
advantages in CLIL students’ attitudes compared to non-CLIL 
students. This finding was attributed to the fact that CLIL 
classrooms provide an authentic language learning context. In the 
same fashion, De Smet et al. (2019) reported some results in a study 
conducted in Belgium, in which a comparison was made between 
English and Dutch as second languages for CLIL students. This 
study found better attitudes in English CLIL students than in 
Dutch CLIL students. As a result, these authors state that the better 
attitudes found in students may not only be attributed to the CLIL 
approach but may also be affected by contextual variables and 
individual differences. In a longitudinal study carried out in order 
to follow the evolution of students’ attitudes, San Isidro & 
Lasagabaster (2019) noted students’ positive attitudes towards a 
second language both in CLIL and non-CLIL students. However, 
the CLIL students were able to develop more sustainable attitudes 
over time than the latter. 

Previous research observed high levels of CLIL teachers’ 
satisfaction and motivation across different countries in Europe 
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such as Poland (Czura et al., 2009), Austria (Ackerl, 2007), Estonia 
(Mehisto & Asser, 2007), Italy (Infante et al., 2009) and Spain 
(Lasagabaster & Doiz, 2017; Lorenzo et al., 2010; Pladevall-Ballester, 
2015). Other studies revealed that teachers’ attitudes may be 
affected by a set of concerns such as, for instance, the lack of 
support, adequate teaching materials, unified curricula (Lazarević, 
2022), preparation time, teachers’ linguistic skills, or 
methodological training (Senra-Silva, 2021). 

Parents’ participation in schools has been considered crucial 
for the success of bilingual programmes (Cloud et al., 2000). 
Despite this important role they play in children’s education, only a 
few studies have been conducted on parents’ perceptions about 
bilingual education (San Isidro & Lasagabaster, 2022). A study 
carried out in Estonia (Mehisto & Asser, 2007) revealed that 
families of CLIL students were generally satisfied with the 
bilingual programme. However, in the context of Spain, the 
parents' perspectives were not uniform, as some stated their 
satisfaction while others expressed concern about a possible loss of 
their children’s content knowledge because of using the second 
language as a communication vehicle (San Isidro & Lasagabaster, 
2022). 

 

2. Purpose and description of the study 

Stakeholders’ attitudes may be crucial to explain the success of 
bilingual education. However, there is a paucity of studies 
comparing these traits across different countries and stakeholders. 
After decades of the presence of bilingual education at schools, 
comparative studies may be helpful to transfer experiences in 
different contexts. The study presented in this paper aimed to 
compare bilingual education stakeholders’ (students, teachers and 
parents) attitudes towards bilingual education across four countries 
(Spain, Italy, Romania, and Lithuania). This contrast was meant to 
contribute to the ultimate goal of learning about bilingual 
education from different countries and sociolinguistic contexts. 
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2.1. Method 

2.1.1. Study design 

This study employed a sequential explanatory mixed 
methods design (Creswell & Clark, 2017). This approach 
encompassed two phases. First, the quantitative phase was 
undertaken and comprised the data collection and subsequent 
analyses regarding the participants’ attitudes towards bilingual 
education. The second phase consisted of qualitative data gathering 
through a series of interviews and their textual analyses to 
elaborate on the results found in the quantitative phase. 

 

2.1.2. Quantitative phase 

Participants. A convenience sampling based on the accessibility of 
the families was used to collect the data. The sample comprised a 
total of 499 parents of secondary school students (110 men, 386 
women, and 3 parents who preferred not to declare their sex). Only 
12.2% of parents declared that more than one language is used at 
home. The same analysis by country rendered the following 
results: Spain: 9.3%, Italy: 5.6%, Romania: 22.4%, and Lithuania: 
8.9%.  The sample also comprised 892 secondary school students 
(378 boys, 484 girls, and 30 students who preferred not to declare 
their sex). On average, the students in the sample had spent 5.10 
years using a vehicular second language in class with an average of 
5.0 hours per week. Then, 476 secondary school teachers involved in 
bilingual education (142 males, 323 females, and 11 teachers who 
preferred not to declare their sex) filled in the questionnaire. On 
average, the teachers in the sample declared 17.4 years of teaching 
experience (Spanish: 14.9, Italian: 18.9, Romanian: 18.0, Lithuanian: 
19.5) and 5.9 years of bilingual teaching (Spanish: 6.1, Italian: 4.5, 
Romanian: 6.1, Lithuanian: 7.5). Table 1 shows the participants’ 
distribution by country together with their mean age. 
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Table 1. Participants’ distribution and mean age by country. 

 

Data collection. Participants’ attitudes towards bilingual education 
were measured using a semantic scale proposed by Gardner (1985). 
A series of antonyms, unnecessary-necessary; awful-nice; 
unappealing-appealing; unpleasant-pleasant; insignificant-
important; useless-useful; boring-interesting; and, relaxing-stressful 
were presented to the persons in the sample. Participants registered 
their answers on a 6-point Likert scale. For example, regarding the 
measurement of interest, 1 and 6 would mean totally insignificant 
and totally important, respectively. The survey was administered 
online by the schools. All the participants gave their informed 
consent after being informed of the objectives of the investigation. 
Data was collected and held anonymously and treated 
confidentially. After the collection, data was held securely by one 
of the members of the research team. Prior to the data collection, 
the research project was approved by the UNED’s Research Ethics 
Committee ensuring the fulfilment of all ethical requirements for 
projects involving human beings. 

Analyses. A descriptive analysis was performed to present the 
total average of the variables, the results disaggregated by country 
and the standard deviation of the distributions. Mean comparisons 
across countries were analysed using the analysis of the variance 
(ANOVA). The effect-size was estimated by means of w2 being the 
cut-off reference values: < 0.01 very small, 0.01-0.05 small, 0.06-0.13 
moderate, > 0.14 large (López-Martín & Ardura, 2023). All 
quantitative analyses were carried out using SPSS (IBM Corp., 
2020). 
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2.1.3. Qualitative phase 

Participants. The participants in the qualitative phase were selected 
so as to show a wide range of opinions about bilingual education. A 
total of 16 parents and 16 teachers – 4 from each country (Spain, 
Italy, Lithuania, and Romania) – were chosen as representatives. 
Students were not included in the qualitative phase of the study 
due to their status as minors and the associated challenges in 
obtaining the necessary informed consents. 

Interview protocol and data collection. Three semi-structured 
interviews were designed to extract information about each target 
group’s attitudes towards bilingual education involved in this phase 
(teachers and parents). The interviews were initially written in 
English and then translated into the national language of all the 
countries involved in the study. To ensure validity, the interviews 
were subjected to a back-translation into English reaching a very 
good agreement with the original interviews (Muñiz et al., 2013). 

Analyses. The interviews were audio recorded and then 
transcribed verbatim. Then, the transcriptions in the mother 
tongues were translated into English to analyse the text. The 
qualitative analyses included the following steps: (1) preliminary 
reading of the interviews and writing memos, (2) segmentation and 
codification of the text, (3) aggregation of the themes that emerged 
from the text, and (4) designing the case narrative of the themes. 
Two broad themes were defined during the analyses to study the 
participants’ attitudes: positive and negative. In each case, two sub-
themes allowed the categorisation of both types of attitudes in 
instrumental and intrinsic attitudes. All the analyses were carried 
using the software Atlas.ti (2022). 

 

3. Results 

3.1. Parents’ attitudes towards bilingual education and the challenge 
of bilingual education 
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Table 2 presents the mean values and standard deviations of the 
parents’ attitudes towards bilingual education. The parents’ 
attitudes towards bilingual education are positive, as the scores in 
almost all of them remain higher than 5 on a 6-point Likert scale. 
Overall, the most positive parents’ attitudes were found in 
usefulness, importance, and niceness (See Table 2 and Figure 1). 
ANOVA revealed the existence of significant mean differences 
across countries in necessity (F=241.26, p<.01, w2=.059), niceness 
(F=4.55 , p<.01, w2=.021), appeal (F=9.15 , p<.01, w2=.061), pleasantness 
(F=3.04, p=.04, w2=.012), importance (F=4.21, p<0.01, w2=.019), interest 
(F=4.86, p<.01, w2=.020), and stressfulness (F=3.95, p<.01, w2=.017). 
Overall, the parents find bilingual education very useful in general, 
but significant mean differences were also found across countries 
(F=2.38, p=.014, w2=.015). Post hoc analyses found the highest 
attitude mean values in Lithuania followed by Spain and Italy. 
Interestingly, Lithuanian parents scored significantly lower in 
necessity and appealingness than the rest of the countries.  

Table 2: Parents’ attitudes towards bilingual education. 

 

Parents do not consider bilingual education very stressful, 
especially in the case of Romania. Interestingly, post hoc analyses 
found significant mean differences in necessity between Lithuania 
and the rest of the countries as the mean value for these variables 
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is remarkably lower in the case of Lithuania (2.52) compared to 
Spain (5.59), Italy (5.42), and Romania (5.78). A similar effect was 
found regarding the appeal of bilingual education since Lithuanian 
parents scored only 2.07 whereas the scores in the rest of the 
countries were significantly higher.  

Fig. 1. Parents’ attitudes towards bilingual education in the four 
countries.  

 

 

From the data analysis it can be concluded that, overall, parents’ 
attitudes towards bilingual education are mostly positive in the 
four countries (see Figure 1). The data gathered shows that positive 
attitudes (necessary, nice, appealing, pleasant, important, useful 
and interesting) are generally high whereas negative attitudes, 
namely, stressfulness, is medium on a 6-point Likert scale in all 
four countries. The comparison of mean values across countries 
revealed that Romania slightly stands out over the rest of the 
countries in positive attitudes, which is interesting as this is one of 
the specific contexts where bilingualism seems to be commonplace 
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due to the fact that more than one language outside the classroom 
context is common. Besides, bilingual education is considered less 
stressful in Romania than in Spain, Italy or Lithuania. The case of 
Lithuania is also interesting to note as in this context the 
perceptions are rather low in terms of necessity and appeal.  

A sample of the qualitative data gathered in this research 
shows a general satisfaction on the part of the parents because they 
believe that bilingual education widens students’ horizons. Parents 
even demand more intensity in bilingual programmes. Overall, 
families are satisfied with bilingual education, and their opinions 
are mainly based on the benefits for their children. For instance, 
Spanish parents believe this type of education helps their children 
with something they find key, namely, mastering a second 
language. Spanish parents even ask for the possibility of extending 
this sort of education as much as possible: 

I am very satisfied, and I would like them to have more 
subjects in the foreign language because it helps them to 
learn specific vocabulary about those subjects. (SPA_FAM_02) 

In the same vein, an Italian mother highlights the 
importance of bilingual education and how it should be offered in 
public schools across the country: 

I am satisfied and, indeed, I would be happy if the subjects 
done in a second language were more than just one. I am 
referring to the case of my daughter who only did Physics in 
English in the last school year. For me this had to happen 
earlier, from the first year of high school but, unfortunately, 
this did not happen. I am from Lucca, and I learned that an 
experience of this type was made in my city, and after so 
many years of studying this possibility, it was already realized 
in the nursery school. Years ago, I also evaluated this 
opportunity for my daughter before enrolling her in the high 
school that she then attended. Unfortunately, this school is 
private and is therefore very expensive. I am very much in 
favour of this, and I hope that it also happening soon in 
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public schools because today it is indispensable. 
(ITA_FAM_04) 

Interestingly, Lithuanian parents highlight not only the 
benefits of mastering a second language but also its impact on 
cultural aspects: 

What it means to be bilingual is that I think it opens up 
double possibilities – to get acquainted with the culture of 
another country and customs, and to be able to communicate. 
(LIT_FAM_02) 

Finally, Romanian parents seem to be the most enthusiastic 
about bilingual education: 

I am more than satisfied, I am thankful. It is one of the 
factors that determined me to enrol my child at this school 
and is an extra occasion to diversify the contexts in which he 
can use the foreign languages that are in the curriculum, 
English, German, and Chinese.  (ROM_FAM_04) 

 

3.2. Students’ attitudes towards bilingual education and the 
challenge of bilingual education 

Students’ attitudes towards bilingual education were also very 
positive. Overall, the highest scores were found in usefulness, 
necessity, and importance. Table 3 presents the mean values and 
standard deviations of the students’ attitudes towards bilingual 
education. ANOVA revealed the existence of significant differences 
across countries in necessity (F=4.42, p<.01, w2=.011), niceness 
(F=12.04, p<.01, w2=.036), easiness (F=7.94, p<.01 , w2=.023), appeal 
(F=9.15, p<.01, w2=.027), pleasantness (F=13.33, p<.01, w2=.040), 
importance (F=2.80, p=0.039, w2=.006), interest (F=6.36, p<.01, 
w2=.018), and stressfulness (F=21.60, p<.01, w2=.065). However, 
students find bilingual education very useful regardless of the 
country they live in (F=0.80, p=.494, w2<.001). In general, post hoc 
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analyses revealed higher positive attitudes in Romanian students. 
For instance, Spanish students believe that this approach to 
education is less necessary than Italian (p=.004) and Romanian 
(p=.014) students. Spanish students also find bilingual education 
significantly more stressful, less interesting, less appealing, and 
less pleasant than students in other countries. In the case of the 
negative attitude (stressfulness associated with bilingual 
education), Romanian students presented the lowest score. 

Table 3: Students’ attitudes towards bilingual education. 
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Fig. 2. Students’ attitudes towards bilingual education.  

 

 

3.3. Teachers’ attitudes towards bilingual education and the 
challenge of bilingual education 

Table 4 and Figure 3 collect the teachers’ responses mean values 
and standard deviations. Table 4 presents the mean values and 
standard deviations of the teachers’ attitudes towards bilingual 
education. The scores corresponding to the positive attitudes were 
reasonably high ranging from 4.95 to 5.21, being the highest scores 
in usefulness, importance, niceness, and pleasantness. ANOVA 
revealed the existence of significant differences across countries in 
all the attitudes: necessity (F=17.24, p<.01, w2=.093), niceness (F=9.58, 
p<.01, w2=.014), appeal (F=17.25, p<.01, w2=.093), pleasantness (F=17.01, 
p<.01, w2=.092), importance (F=15.49, p=0.039, w2=.084), usefulness 
(F=15.41, p<.01, w2=.079), interest (F=17.34, p<.01, w2=.090), and 
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stressfulness (F=15.32, p<.01 , w2=.083). Post hoc analyses revealed 
statistically significant better attitudes towards bilingual education 
in teachers from Romania and Lithuania compared to Italy and 
Spain. Stressfulness was higher in the latter two countries than in 
the former.  

Table 4: Teachers’ attitudes towards bilingual education. 

 

After an analysis of the data, positive attitudes were found to 
be higher in Romania, followed by Lithuania, Spain and Italy. With 
regards to stress, bilingual education was found less stressful in 
Romania, followed by Italy, Spain and Lithuania.  

Fig. 3. Teachers’ attitudes towards bilingual education. 
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Good attitudes towards working in a bilingual classroom 
were found in all the countries. In agreement with the findings in 
the quantitative phase, these attitudes seem to be based on 
instrumental reasons, as most of the teachers refer to the 
importance of second language learning for students in a 
globalised world. 

It is a way of giving meaningful learning, that is, giving 
meaning, first of all to the English language and then to its 
use in a world increasingly oriented to the use of the English 
language. I don't see, therefore, negative sides 
ITA_TEACHER_01. 

 

The benefits for children are large. First of all, they exercise a 
foreign language, that they have already studied, in a new 
context. In English, for example, they don’t study History or 
Civic Culture. (…) Then, they are confronted with another 
teacher that speaks the language, not the teacher he is used 
to in English class. I think that from these perspectives, for 
the student there is a real benefit to learning, to be taught 
and that the whole learning process is realised in a bilingual 
environment. ROM_TEACHER_04 

Romanian teachers comment that students in their country 
are keen on learning new languages, and this fact triggers their 
motivation in bilingual classrooms as students perceive bilingual 
education as having a high instrumental value. 

Simply put, they feel extremely at ease. All young people, 
and I mean those who are under 35 years old, have been born 
with English. Most feel more at ease communicating in 
English rather than Romanian. (…) They use it everywhere 
and it can act as a medium that provides them with 
nourishment, fun, and lots of activities. ROM_TEACHER_02 

Similarly, a Lithuanian teacher stated how young people 
easily get involved with English. 
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I think kids are very involved in learning English today. Even 
during breaks they often speak English. Therefore, they are 
even more motivated to improve through lessons in global 
education. LIT_TEACHER_03 

In Italy, one of the teachers mentioned that she has learned 
teaching methodology because she teaches in the bilingual 
classroom. She also highlights the fact that bilingual education 
helps improve both interaction with students and diversity 
outreach. 

Certainly, the adoption of many methodologies: when I 
started CLIL I thought that CLIL was just teaching 
mathematics in a foreign language, English. That's not the 
case at all. It means to teach mathematics in English using 
many methodologies: debate, cooperative learning, etc. In my 
opinion, all this helps a lot, because there are many strategic 
and methodological choices behind it, the so-called 
scaffolding, in a few words the support I have to give to my 
students, especially the weaker ones. ITA_TEACHER_04 

Spanish teachers also remark that, for most students, the 
challenging nature of bilingual education is motivating. However, 
Spanish teachers’ positive attitudes heavily depend on the 
compulsory/non-compulsory nature of this type of approach to 
education and the student-teacher ratios. They also highlight the 
difficulties that arise in diversity outreach in the case of students 
with learning difficulties. Additionally, teachers believe that some 
problems emerge when secondary bilingual schools receive 
students from monolingual primary schools. 

(…) However, in the last few years, as bilingualism is 
compulsory at our school, the situation has changed a lot. On 
the one hand, some students have many difficulties passing 
the subject even in their mother tongue, and they do not have 
an adequate level of English to be able to follow the lesson if 
we use the CLIL methodology as established by the bilingual 
model. SPA_TEACHER_02 
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Our educational action today is going in that direction, to 
incorporate all kinds of students into bilingualism and, 
however, I find that those children who either have 
difficulties or who come with few habits, I see it as very 
difficult, I don't know. I see a problem there. 
SPA_TEACHER_03 

[…] we receive students who, sometimes, don’t come from 
bilingual primary school and, therefore, do not have a 
bilingual formation, so when we have to reach higher levels 
in which contents are more difficult, it is more complicated to 
put it into practice and, in addition, because of the ratio which 
we most times have, it is very difficult to explain such 
complex things as feudalism in English, and then use that in 
a class where we have more than 30 students. 
SPA_TEACHER_01 

Teachers in the rest of the countries do not mention student-
teacher ratios. However, one of the teachers from Lithuania 
mentioned that it could be a good idea to group students who join 
a bilingual class according to their second language ability. 

I do think that there has to be greater segregation. That is a 
bad word, but I do think that you have to choose students that 
will be able to learn a foreign language, I do think that it is 
not for every student. LIT_TEACHER_01 

Finally, some negative attitudes in Lithuania arise from the 
worries of the teachers about students losing their skills in their 
mother tongue. 

I’m not entirely in favour of it being 100% done, because 
children, some of them don't know Lithuanian very well. 
They lack self-expression in the Lithuanian language, which I 
think they cannot forget. LIT_TEACHER_02 
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4. Discussion and conclusions  

This paper presents part of the results of a project aimed at 
carrying out international research which allows contrasting 
attitudes towards bilingualism and bilingual education in various 
educational contexts in four European countries with different 
historical, sociocultural and linguistic backgrounds. In this study, 
we aimed to explore the attitudes towards bilingual education, 
examining the perceptions of parents, teachers and students. The 
findings reveal several key insights into the current landscape of 
bilingual education and its perceived benefits and challenges. 

In general, the data shows that the bilingual context does 
affect bilingual education, and students’, families’, and teachers’ 
attitudes towards bilingualism. The sociolinguistic situation and 
the context outside the classroom do have an effect on attitudes 
towards bilingual education. A greater familiarity with languages, 
which may be languages in use in the context, contributes to the 
perception that languages do not pose a problem in the learning of 
content. In such contexts, the bilingual situation is perceived as a 
natural and daily experience, as opposed to situations of 
bilingualism or contact between two or more languages 
circumscribed to the classroom context, without this having a 
manifest presence in society. In fact, our finding aligns with Rojo & 
Echols (2017) who showed how children exposed to other languages 
presented advantages in language awareness and willingness to 
learn. 

In the case of families, the respondents in all the countries 
agree on the importance of learning a second language, and the 
reasons are mainly instrumental. This aligns with existing 
literature that suggests bilingualism enhances cognitive flexibility, 
problem-solving skills, and cultural awareness (Cummins, 2000; 
Bialystok, 2001). The attitudes towards learning content in a foreign 
language are better in Romania and Lithuania. However, through 
the questionnaires and interviews it was also perceived that parents 
need more information about what bilingualism and bilingual 
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education entail in order to make informed decisions as regards 
their children’s schooling. 

According to the students’ answers, it can be inferred that 
they think bilingual education is mainly necessary, useful, and 
important, three criteria related to extrinsic motivation, whereas 
the negative attitude which stands out is stressfulness, which is 
scored as medium. As far as the attitudes of students are concerned, 
again Romania stands out from the rest of the countries with 
higher positive attitudes (necessary, pleasant, and appealing) and 
lower negative attitudes (difficult and stressful). 

Students' positive attitudes towards bilingual education may 
be shaped by factors such as the perceived relevance of 
bilingualism to their future careers, the availability of bilingual 
programmes, and the attitudes of their peers and families. 
However, further research is necessary to better understand these 
influences. This would underscore the importance of creating an 
environment that not only supports bilingual education but also 
fosters its perceived value among students. When students see 
bilingualism as a practical asset, they may be more likely to engage 
with and benefit from such programs. 

For educators, bilingual education is often viewed as a tool 
for promoting inclusivity and supporting diverse learning needs, as 
it allows students to access content in their first language while 
acquiring proficiency in a second language. Among the benefits 
reported by teachers, four main ideas were identified in the 
qualitative data gathered after the interviews: (a) the importance of 
learning a second language; (b) the development of 
communication skills; (c) learning from other cultures; and (d) 
learning a second language in context. And as far as the benefits 
for teachers themselves, the sampled population addressed the 
learning of new classroom methodologies, and the cultural (Son, 
2024) and diversity outreach (Raymond et al., 2024).  

However, there were also notable concerns, particularly 
regarding the implementation of bilingual education programmes 
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and the fact that student-teacher ratios are too high. Many teachers 
expressed frustration with limited resources, insufficient 
professional development opportunities, and the lack of clear 
policy support. These findings resonate with previous studies that 
highlight the gap between the theoretical benefits of bilingual 
education and the practical challenges faced by educators (Thomas 
& Collier, 2002). This suggests that, while there is widespread 
support for bilingual education at the conceptual level, the 
challenges related to its implementation require further attention 
both at policy level (Kirss et al., 2021) and educational institutions 
(Padron & Waxman, 2016). 

The sociolinguistic context plays a very important role in the 
development of attitudes towards bilingualism and bilingual 
education and parents, students, teachers, and school 
administrators in a monolingual context can learn from the 
experience of the same stakeholders more familiarised with 
bilingualism as it represents a reality in their out-of-school 
environment. 

As a result of this data analysis, good practices have been 
incorporated in three UNED Massive Online Open Courses 
(MOOCs) so that families can learn what bilingualism entails, and 
what to expect from bilingual education programmes so that they 
can make informed decisions before enrolling their children in a 
bilingual school. 

 

5. Limitations and future directions/prospective research 

The findings presented in this paper should be interpreted in light 
of the limitations commonly encountered in educational research. 
For example, the quantitative phase involved data collection 
through self-reported instruments, which may introduce a degree 
of bias in the responses of stakeholders. While the information 
gathered and analyzed during the qualitative phase, as well as the 
sample size in the quantitative phase, were intended to mitigate 
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these effects, it remains possible that the responses to the 
questionnaires were influenced by misperceptions among the 
participants. 

Given the contributions made, the undertaking of further 
research may be a viable proposition. For instance, it would be a 
worthwhile endeavour to investigate stakeholders' perceptions of 
bilingual education in other countries worldwide. Furthermore, in 
future investigations, a focus on aspects other than stakeholders' 
attitudes, such as motivation towards bilingual education, 
satisfaction with bilingual education, or bilingual education 
outcomes, is recommended. In order to achieve the desired level of 
understanding, it is recommended that interviews be conducted 
with students, if this is feasible. 
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